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INDEPENDENT AUDITOR’S REPORT

TO THE READERS OF ST MARY’S CATHOLIC SCHOOL (ROTORUA)’S FINANCIAL STATEMENTS
FOR THE YEAR ENDED 31 DECEMBER 2019

The Auditor-General is the auditor of St Mary’s Catholic School (Rotorua) (the School). The Auditor-
General has appointed me, Stephen Graham, using the staff and resources of BDO Rotorua Limited,
to carry out the audit of the financial statements of the School on his behalf.

Opinion

We have audited the financial statements of the School on pages 2 to 21, that comprise the
statement of financial position as at 31 December 2019, the statement of comprehensive revenue
and expense, statement of changes in net assets/equity and statement of cash flows for the year
ended on that date, and the notes to the financial statements that include accounting policies and
other explanatory information.

In our opinion the financial statements of the School:

· present fairly, in all material respects:

- its financial position as at 31 December 2019; and

- its financial performance and cash flows for the year then ended; and

· comply with generally accepted accounting practice in New Zealand in accordance with the
Public Sector Public Benefit Entity (PBE) Standards Reduced Disclosure Regime.

Our audit was completed on 6 July 2020. This is the date at which our opinion is expressed.

The basis for our opinion is explained below and we draw your attention to other matters. In
addition, we outline the responsibilities of the Board of Trustees and our responsibilities relating to
the financial statements, we comment on other information, and we explain our independence.

Emphasis of Matter – COVID-19

Without modifying our opinion, we draw attention to the disclosures in Note 25 on Page 21 which
outlines the possible effects of the Alert Level 4 lockdown as a result of the COVID-19 pandemic.

Basis for our opinion

We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which
incorporate the Professional and Ethical Standards and the International Standards on Auditing
(New Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our
responsibilities under those standards are further described in the Responsibilities of the auditor
section of our report.

We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.

We believe that the audit evidence we have obtained is sufficient and appropriate to provide a
basis for our opinion.

Responsibilities of the Board of Trustees for the financial statements

The Board of Trustees is responsible on behalf of the School for preparing financial statements that
are fairly presented and that comply with generally accepted accounting practice in New Zealand.
The Board of Trustees is responsible for such internal control as it determines is necessary to
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enable it to prepare financial statements that are free from material misstatement, whether due to
fraud or error.

In preparing the financial statements, the Board of Trustees is responsible on behalf of the School
for assessing the School’s ability to continue as a going concern. The Board of Trustees is also
responsible for disclosing, as applicable, matters related to going concern and using the going
concern basis of accounting, unless there is an intention to close or merge the School, or there is no
realistic alternative but to do so.

The Board of Trustees’ responsibilities arise from the Education Act 1989.

Responsibilities of the auditor for the audit of the financial statements

Our objectives are to obtain reasonable assurance about whether the financial statements, as a
whole, are free from material misstatement, whether due to fraud or error, and to issue an
auditor’s report that includes our opinion.

Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out
in accordance with the Auditor-General’s Auditing Standards will always detect a material
misstatement when it exists. Misstatements are differences or omissions of amounts or disclosures,
and can arise from fraud or error. Misstatements are considered material if, individually or in the
aggregate, they could reasonably be expected to influence the decisions of readers taken on the
basis of these financial statements.

For the budget information reported in the financial statements, our procedures were limited to
checking that the information agreed to the School’s approved budget.

We did not evaluate the security and controls over the electronic publication of the financial
statements.

As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise
professional judgement and maintain professional scepticism throughout the audit. Also:

· We identify and assess the risks of material misstatement of the financial statements,
whether due to fraud or error, design and perform audit procedures responsive to those
risks, and obtain audit evidence that is sufficient and appropriate to provide a basis for our
opinion. The risk of not detecting a material misstatement resulting from fraud is higher
than for one resulting from error, as fraud may involve collusion, forgery, intentional
omissions, misrepresentations, or the override of internal control.

· We obtain an understanding of internal control relevant to the audit in order to design
audit procedures that are appropriate in the circumstances, but not for the purpose of
expressing an opinion on the effectiveness of the School’s internal control.

· We evaluate the appropriateness of accounting policies used and the reasonableness of
accounting estimates and related disclosures made by the Board of Trustees.

· We conclude on the appropriateness of the use of the going concern basis of accounting by
the Board of Trustees and, based on the audit evidence obtained, whether a material
uncertainty exists related to events or conditions that may cast significant doubt on the
School’s ability to continue as a going concern. If we conclude that a material uncertainty
exists, we are required to draw attention in our auditor’s report to the related disclosures
in the financial statements or, if such disclosures are inadequate, to modify our opinion.
Our conclusions are based on the audit evidence obtained up to the date of our auditor’s
report. However, future events or conditions may cause the School to cease to continue as
a going concern.
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· We evaluate the overall presentation, structure and content of the financial statements,
including the disclosures, and whether the financial statements represent the underlying
transactions and events in a manner that achieves fair presentation.

· We assess the risk of material misstatement arising from the Novopay payroll system, which
may still contain errors. As a result, we carried out procedures to minimise the risk of
material errors arising from the system that, in our judgement, would likely influence
readers’ overall understanding of the financial statements.

We communicate with the Board of Trustees regarding, among other matters, the planned scope
and timing of the audit and significant audit findings, including any significant deficiencies in
internal control that we identify during our audit.

Our responsibilities arises from the Public Audit Act 2001.

Other information

The Board of Trustees is responsible for the other information. The other information comprises the
information included within the Analysis of Variance, the Board of Trustee Listing and the Kiwisport
Report, which form part of the Annual Report, but does not include the financial statements, and
our auditor’s report thereon.

Our opinion on the financial statements does not cover the other information and we do not express
any form of audit opinion or assurance conclusion thereon.

In connection with our audit of the financial statements, our responsibility is to read the other
information. In doing so, we consider whether the other information is materially inconsistent with
the financial statements or our knowledge obtained in the audit, or otherwise appears to be
materially misstated. If, based on our work, we conclude that there is a material misstatement of
this other information, we are required to report that fact. We have nothing to report in this
regard.

Independence

We are independent of the School in accordance with the independence requirements of the
Auditor-General’s Auditing Standards, which incorporate the independence requirements of
Professional and Ethical Standard 1: International Code of Ethics for Assurance Practitioners issued
by the New Zealand Auditing and Assurance Standards Board.

Other than the audit, we have no relationship with or interests in the School.

Stephen Graham
BDO Rotorua Limited
On behalf of the Auditor-General
Rotorua, New Zealand



















































 

St Mary’s Catholic School: Analysis of Variance of Literacy Targets 

November 2019 

Focus: 

 
Literacy: Reading and Writing 

 

Aim: 

 

All students will have access to and be involved in learning programmes based on the New Zealand 

Curriculum and will experience success at school based on engaged learning. 

 

Students with special learning needs are supported in their learning so that they can make accelerated 

progress and participate in the classroom and wider life of the school and community. 

 

 

Strategic Objectives: 

 

● Leadership Focus: Assessment for Learning - CoL leaders within the school to focus on AFL 

methodology. 

 

● Teacher Focus: AFL - To increase Pedagogical content knowledge of Literacy and for 

teachers to have a clear understanding of the Literacy Curriculum Progressions. That all 

teachers will monitor and track student achievement to inform teaching and learning. 

 

● Student Focus: To ensure all students needs are being met through effective Literacy 

Programmes, in particular Māori and Pasifika students and those with special learning needs. 

 

● Parent Focus: To ensure that parents, family, whanau and community are actively involved in 

making decisions about student outcomes. 

 

 

 

 

 

 

 

 

 



  Annual Literacy Objective and Aims (2019): 

 

Reading - Annual Objective and Aims (2019): 
 
To increase the number of students achieving at or above the expected Curriculum level in Reading. 
To have 94% of all students achieving ‘At’ or ‘Above’ the expected curriculum level for Reading.  
 

Reading Expected Curriculum Levels 

After one year at school - 1B 
After two years at school - 1P 

After three years at school -  2B 
At the end of Year four - 2P 

At the end of Year five - 3B 
At the end of Year 6 - 3P 

 
 
Community of Learning (COL) Writing Goals by 2020 
At the end of Year four 87% of students will be achieving at or above Curriculum level 2P. 
At the end of Year six 87% of students will be achieving at or above Curriculum level 3P. 
 
Our school is currently (as at the end of 2018) achieving the following:  
At the end of Year 4 at school 97% 
At the end of Year 6 at school 85% 
 
Writing - Annual Objective and Aims (2019): 
 
To increase the number of students achieving at or above the expected curriculum level in Writing. 
To have 92% of all students achieving ‘At’ or ‘Above’ the National Standard for Writing. 
 

Writing Expected Curriculum Levels 

After one year at school - 
1B 
After two years at school - 
1P 

After three years at 
school -  2B 
At the end of Year four - 
2P 

At the end of Year five - 3B 
At the end of Year 6 - 3P 

 



 
 
Oral - Annual Objective and Aims (2019): 
Using the Oral Language Indicators developed by our CoL 
After 40 weeks at school  85% of children working at the “Developing” stage in Listening and 

Speaking 
After 80 weeks at school 85% of students will be advanced at the “Developed” stage in Listening and 

Speaking. 
 

Baseline Data: End of 2018 

 

(Targets for 2019) 

Annual Literacy Targets (2019): 
 
To have the following students who are achieving below and well below the National Standard in Reading 

make accelerated progress and achieve ‘At’ or ‘Above’ the National Standard by the end of 2019. 

 

Year 2:   7 students of which 2 are Maori and 1 is Pasifika 

Year 3:   9 students of which 4 are Maori and 2 are Pasifika 

Year 4:   2 students of which none are Maori or Pasifika 

Year 5:   1 student of which none are Maori or Pasifika 

Year 6:   7 students of which 2 are Maori  

 

To have the following students who are achieving below and well below the National Standard in Writing 

make accelerated and achieve ‘At’ or ‘Above’ the National Standard by the end of 2019. 

 

Year 2:   7 students of which 2 are Maori and 1 is Pasifika 

Year 3:   9 students of which 1 is Maori and 1 is Pasifika 

Year 4:   5 students of which 1 is Maori and none are Pasifika 

Year 5:   2 students of which 1 is Maori and none are Pasifika 

Year 6:   11 students of which 3 are Maori and none are Pasifika 
 Progress against goals: 

 Term 1 
 Term 2 
 Term 3 
 Term 4 

 

 



Outcomes for 2019 based on end of year 

data. What happened?  

Reading Baseline Data (from Nov 2019): 

 

At present 93% of our students are performing ‘At’ or ‘Above’ the Expected Curriculum Level.  (2017 

93%, 2018 91%) Approximately 9%  of our students are at risk of underachievement.  

 

90% of our Maori students (2017 90%, 2018 87%) and 83% (2017 90%, 2018 79%) of our Pacific Island 

students are performing ‘At’ or ‘Above’ the Expected Curriculum Level. Of the 82 Maori students, 8 are 

performing below the Expected Curriculum Level. Of the 23 Pacific Island students 4 performing below 

the Expected Curriculum Level.  

 

92% of males (2017 91%, 2018 89%) and 93% of females (2017 95%, 2018 92% ) are performing at or 

above the National Standard. 

 

100% (of our Filipino students (2017 93%, 2018 96%) and 100% of our Indian students (2017 96%, 2018 

94%) are reading ‘At’ or ‘Above’ the Expected Curriculum Level.  

 

Currently in reading the groups of greatest need are the Year 5 group at 90% achievement (Yr 6 in 

2020) and the Year 1 group achievement at 94% achievement (Yr 2 in 2020)  

 

Of note is an upward shift in achievement for the Year 1 group moving to Year 2. (2018 81% to 2019 

94%). This shift could be attributed to the explicit teaching of phonics.  

 

Writing Baseline Data (from Nov 2018): 

 

At present 90% of our students are performing ‘At’ of ‘Above’ the Expected Curriculum Level. (2017 

90%, 2018 88%). Approximately 10% of our students are at risk of underachievement.  

 

84% of our Maori students (2017 91%, 2018 84%) and 87% (2017 86%, 2018 78%) of our Pacific Island 

students are performing ‘At’ or ‘Above’ the Expected Curriculum level. Of the 82 Maori students, 13 are 

performing below the Expected Curriculum Level. Of the 23 Pacific Island students, 3 are performing 

below the Expected Curriculum Level.  

 

87% males (2017 88%, 2018 85%) and 93% females (2017 93%, 2018 91%) are performing at or above 

the Expected Curriculum Level. 

 

98% of our Filipino students (2017 93%, 2018 95%) and 91% of our Indian students (2017 86%, 2018 

92%) are writing ‘At’ or ‘Above’ the Expected Curriculum Level.  

 

 



2019 - Currently in writing, there is a significant gap between boys and girls in both the “After two 

years at school” group (2019 Year 3) and the “After three years at school” group (2019 Year 4). These 

percentages are 13% and 12% respectively. This gap remains large between boys and girls in this cohort 

for 2020. 11 (28%) of Boys going in to Yr 4 are underachieving.  

 

Goals for 2020:  To increase the number of students achieving at or above the National Standard in Reading. 

To have 94% of all students achieving ‘At’ or ‘Above’ the National Standard for Reading 

 

To increase the number of students achieving at or above the National Standard in Writing. 

To have 92% of all students achieving ‘At’ or ‘Above’ the National Standard for Writing 

Targets for 2020 (from End of 2019 

data) 

To have the following students who are achieving below and well below the National Standard in Reading 

make accelerated progress and achieve ‘At’ or ‘Above’ the National Standard by the end of 2020. 

 

Year 2:   4 students of which 1 is Maori and 1 is Pasifika 

Year 3:   3 students of which 1 is Maori (recently left the school) and none are Pasifika 

Year 4:   2 students of which none are Maori or Pasifika (1 has recently left) 

Year 5:   0 students  

Year 6:   7 students of which 2 are Maori and 1 is Pasifika 

 

To have the following students who are achieving below and well below the National Standard in Writing 

make accelerated and achieve ‘At’ or ‘Above’ the National Standard by the end of 2020. 

 

Year 2:   6 students of which 1 is Maori and 1 is Pasifika 

Year 3:   5 students of which 2 are Maori (both have recently left the school) 

Year 4:   14 students of which 3 are Maori and 1 is Pasifika 

Year 5:   3 students of which none are Maori or Pasifika.  

Year 6:   8 students of which 2 are Maori and none are Pasifika 

Actions (What did we do in 2019?)   Outcomes (What happened in 2019?)  Reason for the 

Variance (Why did it 

happen in 2019?) 

Evaluation: Where to next? For 2020 

action plan  

LEADERSHIP, TEACHER  AND STUDENT 
FOCUS 
Boys Writing - The gap between boys and 
girls achievement in Writing remains of 
concern.  

  TERM 1 
● Think tank Professional 

Development on Writing ruin in 
the Library for staff was well 
received 

Intense in house PD 
sessions were held. 
These focussed on 
research based 
strategies and practical 

LEARNING PROGRESSION 

FRAMEWORK  

 

Key Goal: To increase consistency of 
teacher judgements in relation to the 

https://docs.google.com/document/d/1Bd8RDvKtt0LLlfeTx7cU55sDRbLubgkBf3lkJCFWulo/edit
https://docs.google.com/document/d/1Bd8RDvKtt0LLlfeTx7cU55sDRbLubgkBf3lkJCFWulo/edit
https://docs.google.com/document/d/1Bd8RDvKtt0LLlfeTx7cU55sDRbLubgkBf3lkJCFWulo/edit


Whole School Data 2017 Gap (B/G): 
Reading 4% Writing 5% 
Whole School Data 2018 Gap (B/G): 
Reading 3% Writing 6% 
The significant area of difference between 
boys and girls has occurred “after two 
years at school” and “after three years at 
school” (2019 Year 3 and 4).  
Currently in writing, there is a significant 
gap between boys and girls in both the 
“After two years at school” group (2019 
Year 3) and the “After three years at 
school” group (2019 Year 4). These 
percentages are 13% and 12% respectively.  
 
(Key goal - To increase the level of 
achievement in boys writing, to take a 
different approach).  
  
★ Assessment for Learning Practices 

Professional development over the 
course of 2019 (via COL and 
Evaluation Associates) 

★ Team Inquiries - What can we trial, try 
differently with boys writing?  

★ Examine ideas around mixed ability 
groupings in literacy.  

★ Research readings that will be useful to 
share.  

★ Purchase resources where necessary. 
★ Explore Oral Language indicators 

usage and explicit teaching around oral 
language  

★ Trial more project based learning where 
writing and reading are more 
purposeful and integrated through a 
Science focus.  

★ Develop clear learning progressions in 
Literacy (and numeracy) 

● Time has been challenging for 
inquiries - Staff Meeting time 
needs to be allocated to these as 
teams are pressed for time.  

● Researched readings were 
shared at the recent “ThinkTank”  

TERM 2 
● Totara team have been trialing 

project based learning, 
incorporating writing and reading 
around specific inquiry topics - 
going well.  

● Juniors 0-1, Are trialling the 
Barbara Brann system around 
oral language and readiness to 
school.  

● Kahikatea team have been using 
science learning and 
observations to write about.  

● Manuka - Have been doing 
simple STEAM activities - there 
has been great engagement and 
results in writing with reluctant 
writers. 

TERM 3 
● Various groupings in the teaching 

of Reading being done.  
● Explicit and intensive phonics 

teaching at Yr 0/1  
TERM 4 

● The gap between Boys and Girls 
in Reading has closed to 1% 
(from 3%) 

● The gap between Boys and Girls 
in Writing remains the same, 
however, both Boys and Girls 
increased achievement by 2%.  

● St Mary’s Learning Progressions 
have been developed over the 

classroom ideas have 
helped increase 
achievement in for both 
girls and boys. AFL 
practises were 
modelled during the PD 
sessions.  
 
 

LPF.  
How? 
★ Staff meetings formed around 

unpacking what the big concepts 
and sets within the Learner 
Progression Framework look like 
in action.  

★ Staff Meetings planned to 
develop teacher capability and to 
moderate samples of work to 
ensure consistency. 

★ Developing consistent ways of 
documenting evidence of 
learning (ie anecdotal notes 
linked to planning, learning 
stories on Educa etc).  

★ Having Learner Progression 
Framework concepts clearly 
linked into team planning.  

★ Each teacher having a ‘critical 
thinking buddy’ in a different year 
level to do observations, have 
reflective discussions, and see 
progressions within school - 
linked to the appraisal system. 



year and completed.  

TEACHER, LEADERSHIP AND STUDENT 
FOCUS 
MAINTAIN - Collaborative Inquiry and 
monitoring of Priority Learners -  
(Key Goals - refinement of collaborative 
inquiry, careful monitoring of at risk 
learners, encouraging the use of research 
based practice.) 
 
★ Teachers in Years 1-3 will track the rate 

of progress (Wedge graph x 2 per term) 
for individual priority learners in 
addition to tracking progress on the 
team wide data board.  

★ Teachers in Years 4-6 will monitor rates 
of progress (Running records x 2 per 
term) for individual priority learners in 
addition to tracking progress on team 
wide data boards.  

★ Teams will continue to refine 
collaborative inquiries (databoard 
conversations) and report to these to 
the board in June and November.  

★ Senior Management/Team Leaders will 
introduce research readings for 
discussion. 

TERM 1 
● Teams have identified children 

who are priority learners.  
TERM 2 

● These children are closely 
monitored by classroom 
teachers. 

● Inquiries focus on shifts in 
practice which may help moving 
learners rate of progress more 
quickly.  

TERM 3 
● Continuing. Inquiries to be 

presented by teams at a staff 
meeting next term. Teams have 
various pedagogical based 
inquiries. 

TERM 4 
● Teams have completed inquiries  

Collaborative inquiries 
lost momentum over 
the year and changed 
tack a number of times.  

TEACHING AS INQUIRY 

 

TEACHER, LEADERSHIP AND 
STUDENT FOCUS 
MAINTAIN - Collaborative Inquiry and 
monitoring of Priority Learners -  
(Key Goals - refinement of 
collaborative inquiry, careful 
monitoring of at risk learners, 
encouraging the use of research 
based practice.) 
How? 
★ Tie collaborative inquiry to 

school wide data. 
★ Have teachers reflect on a 

regular basis after PD they have 
doe and how this might impact 
on their practice.  

★ Teams collaboratively identify, 
track and refine 
teaching/learning practices for 
target students. Goals set every 
5 weeks. 

★ Teams will continue to refine 
collaborative inquiries (databoard 
conversations) and report these 
to the SLT in June and 
November.  

★ Leaders will introduce research 
readings for discussion. 

LEADERSHIP, TEACHER AND STUDENT 
FOCUS 
Professional Learning - Peer Leadership 
(Key goals - Utilise speciality knowledge 
within the school for professional 
development, develop a culture of on-going 

TERM 1 
● Col time has been dedicated to 

the development of progressions 
and also work in other schools 
within the COL.  

TERM 2 

A large amount of 
release was dedicated 
to developing school 
wide learning 
progressions to help 
make learning more 

VISIBLE LEARNING 

 
Key Goal: For visible learning 
displays to be effectively 
implemented in classrooms for both 
students and teachers.  



professional learning and research based 
practice)  
  
★ COL leaders (in school and across 

school) to be running intensive 
professional development in 
Assessment for Learning Practices at 
our school. 

★ Planning is underway for Term 1 and 
the year has been mapped out.  

● Literacy team are keen to work 
alongside another teacher but 
time is a factor. Peer swapping of 
classes to teach writing has been 
discussed and maybe an option. 
This could prompt a lot of 
reflective practice.  

TERM 3 
● Staff Meeting - Exploring the 

writing progressions  
● Staff Meeting - Exploring different 

forms of poetry. 
● Staff Meetings have been linked 

to ERO feedback so that we can 
show we are working towards 
improving in these areas.  

TERM 4 
● Work on Learning Progression 

Framework  
● Feedback from staff gathered 

and acted upon for new visible 
learning displays. 

● Final adjustments made to new 
St Mary’s Learning Progressions  

visible to both learners 
and teachers. Teachers 
were fully involved in 
the development of the 
three different 
curriculum areas 
through staff meetings 
and feedback sessions.  

How? 
★ Visible learning displays in each 

classroom (or collaborative 
space) for Reading, Writing and 
Maths.  

★ Teachers increasing capability in 
how to conference with students 
effectively - team reflective 
discussions & staff meetings. 

★ Student-led conferences built 
around the goals they are 
working on/have achieved.  

★ ‘I can’ goals linked to Educa so 
that children and teachers can 
link classroom learning to St 
Mary’s Learning Progressions.  

★ Children writing their own 
reflective Educa posts linked to 
goals.  

★ Teachers writing group learning 
stories linked to student goals.  

★ Workshops built around student 
goals.  

★ Visible learning goals evident in 
team planning. 

PARENT, STUDENT AND TEACHER FOCUS 
Home School Partnerships (Key Goals - 
Clarity in expectations for teachers, H-S 
partnerships need to be prioritised for 
priority learners.) 
 
★ The “Reading together programme” will 

continue to run in 2019 
★ Korero mai - Teachers will meet in 

Term 1 with all parents to discuss their 
child’s progress, any concerns, 
strengths and aspirations for the year. 

★ Review of SMS to see if a new system 

TERM 1 
● Reading together programme is 

running well 
● Korero mai - meetings went 

ahead early in term one. 
● Educa - Whanau engagement 

appears to have drifted from 
what it was when blogs were 
being used.  

TERM 2 
● Book Club - going really well, 

children really enjoying going.  

Three conferences and 
Student celebrations 
held to engage whanau 
in children’s learning.  
 
New initiative: Korero 
mai was reframed this 
year into a full two days 
of meeting with parents 
in 20 minutes blocks. 
Feedback was 
extremely positive and 
a successful and 

HOME SCHOOL PARTNERSHIP 

 

Key Goal: to improve the 
home-school partnership of all 
families, particularly our target 
students.  
How? 
★ Work with new Learning Support 

Coordinator to improve 
home/school connections 

★ Teachers to have regular 
meetings with parents of target 
students.  



will more effectively engage whanau 
★ Teachers will meet face to face with 

parents of priority learners. A record of 
these conversations will be kept.  

★ Student Led conferences will be held 
each term so parents can discuss 
children’s goals in literacy. 

★ New initiative to assist priority learners - 
“Book Club” run on a weekly basis with 
Librarian for Middle and Senior 
students.  

★ New initiative to assist priority learners - 
Buddy reading in the Library? 
(Kakano?) at the end of the day. One 
Senior class be in charge of this each 
term.  

★ Holiday Reading Programme - To 
continue. Would it be worth priority 
learners start their reading logs two 
weeks before the holidays to 
encourage participation?  

● Room 1 are going to Kakano to 
do reading with Juniors. 

● Reading logs going out a week 
earlier than the holidays so that 
teachers can encourage the 
recording of reading prior to the 
commencement of the school 
holidays.  

TERM 3 
● Mid Year data collated and 

presented to the BOT.  
● One to one whanau meetings 

were held earlier in the term so 
that parents/children could 
discuss school reports and 
achievements toward learning 
goals. 

● Recent applications have been 
made for further learning support 
for a number of students.  

● Book Club continues with Middle 
and Senior children  

TERM 4 
● Student led celebrations at the 

end of the term, reflecting on 
achievements over the year.  

 

relaxed start to school 
was reported by many 
teachers.  
 
 

★ Student-led conferences/Three 
way conferences. Student Led - 
held each term so parents can 
discuss children’s goals in 
literacy. 

★ Parent Interviews 
★ The “Reading together 

programme” will continue to run 
in 2020 

★ Korero mai - Teachers will meet 
in the first two days of school 
with all parents to discuss their 
child’s progress.  

★ Teachers will meet face to face 
with parents of priority learners 
once a term. A record of these 
conversations will be kept.  

★ “Book Club” run on a weekly 
basis with Librarian for Middle 
and Senior students.  

★ Holiday Reading Programme 
 

 

 

LEARNING THROUGH PLAY AND 

AUTHENTIC PROJECTS - 

STUDENT AGENCY 

 
Key Goal: to improve teaching and 
learning practices to enhance student 
agency and authentic learning by 
continuing to inquire into ‘Learning 
through Play’ and ‘Project-based 
learning’. 
How? 
★ Senior Leadership and Teaching 

Teams to collaboratively 
continue inquiring into these 
pedagogical approaches.  



★ Identify inquiry skills “signposts” 
at Yr 5/6 level  

★ Develop deep driving questions 
to help develop understanding of 
concepts for planning of inquiry 
projects 

★ Explore increasing teacher 
capability in quickly identifying 
and capturing KC, values and 
Curriculum based learning within 
Play or Projects.  

★ Work with PB4L to develop 
progression of KC and values.  

STUDENT AND TEACHER FOCUS 
Accelerated learning Programmes (Key 
goals - Ensure students who are priority 
learners or of concern learners have access 
to extra learning programmes, ensure 
teachers are utilising these programme to 
their maximum) 
 
★ Lexia (Middle and Senior Team 

children on this programme meet once 
a week to monitor progress, teachers 
will focus on helping children by 
working on “skill builders” these can be 
incorporated into the classroom 
programmes) 

★ Reading Recovery (Brigette Holmes to 
be trained in this area as ongoing 
professional development.) 

★ Current Early Words (T/A to continue 
running this programme working closely 
with Junior T/L to identify children who 
will benefit from this programme.) 

★ HPP/PPP - Middle and Senior children 
(Colleen Pinfold to run these 
programmes during Term 3 with 

TERM 1 
● All of these programmes are up 

and running 
TERM 2 

● Continuing 
TERM 3 

● Continuing 
TERM 4 

● School wide Twinkl Subscription 
purchased 

These programmes 
have continued to 
enrich literacy 
programmes and 
learning experiences at 
St Mary’s.  

Accelerated learning Programmes 
(Key goals - Ensure students who are 
priority learners or of concern 
learners have access to extra 
learning programmes, ensure 
teachers are utilising these 
programme to their maximum) 
How? 
★ Lexia (Middle and Senior Team 

children on this programme meet 
once a week to monitor 
progress, teachers will focus on 
helping children by working on 
“skill builders” these can be 
incorporated into the classroom 
programmes) 

★ Yolanda Sorryl - Phonics 
programme to be run from Yr 0 - 
3.  

★ HPP/PPP - Middle and Senior 
children (Colleen Pinfold to run 
these programmes during Term 
3 with identified priority learners 
and also those learners identified 
as “at risk” mid year).  



identified priority learners and also 
those learners identified as “at risk” mid 
year.  

★ ELL  - Michelle Rennie to continue 
running this programme. Identify 
children in this programme and keep 
records of progress over the year.  

★ Ziptales ($660) 
★ Lexia ($5,500) 

★ ELL  - Michelle Rennie to 
continue running this 
programme. Identify children in 
this programme and keep 
records of progress over the 
year.  

★ Ziptales ($660) 
★ Lexia ($5,500) 

LEADERSHIP AND STUDENT FOCUS 
Literacy Resourcing (Key goal - Ensure up 
to date and appropriate resources are 
available, Ensure purchases are made 
where there is a need).  
 
★ Ziptales Subscription 
★ Lexia Subscription 
★ Junior Readers 
★ Middle and Senior Resources 
★ Teacher Resource Handbooks 

TERM 1 
● All of these subscriptions have 

been paid 
TERM 2 

● A new subscription to “Enrich” 
has just recently been purchased 
to help assist inquiry learning.  

TERM 3 
● Purchase of Junior Readers 

TERM 4 
● Purchase of Novel sets for 

Senior School  
● Purchase of Phonics kits for Yr’s 

0-3  

The purchase of these 
resources will further 
enhance literacy 
learning.  
 
Middle School novel 
sets have also been 
purchased so children 
are exposure to good 
quality literature 
through a “reading to” 
programme.  

Literacy Resourcing (Key goal - 
Ensure up to date and appropriate 
resources are available, Ensure 
purchases are made where there is a 
need).  
★ Purchase further novel sets for 

Middle School  
★ Ziptales Subscription 
★ Lexia Subscription 
★ Twinkl teacher resource 

Subscription 
★ Junior Readers 
★ Middle and Senior Resources 
★ Teacher Resource Handbooks 

SUMMARY OF 2019 
 
The major focus this year in Literacy has been the development of school wide learning progressions. These progressions have been borne from both ERO 
feedback and the need for a consistent approach across the school, from year group to year group. The Across School Coordinator role has allowed a 
significant portion of time to be dedicated to the development of these over the year. The progressions have been developed with both teacher and student 
feedback and have been modified and condensed as the year has progressed.  
 
Numerous in school professional development sessions have been run to improve teachers pedagogical knowledge. These sessions have included 
moderation, researched strategies, feedback from ERO, rethinks of how we do things, clarity of school wide expectations, practical classroom ideas and 
sharing of effective practice. We have ensure PLD sessions have been: 
 
Relevant  - to classroom teachers by linking data across the school and specific to year groups 
Interactive - a variety of ‘hands on’ learning 
Collaborative -  teachers work in groups to discuss, debate and test their theories, beliefs and ideas.  



Coherent - linked to annual goals and strategic plan 
 
The above elements link to effective leadership practice.  
 
 
End of Year results in both Reading and Writing have been pleasing with achievement being 93% and 90% respectively. This is an improvement on last year’s 
results of 91% and 88%.  
 
Moving toward 2020 our focus will be: 

● Adding St Mary’s Learning Progressions to Educa 
● Working with Staff to develop knowledge within the Learning Progression Framework and PACT 
● Consolidate and embed the use of children friendly in class learning progressions.  
● Work with new Learning Support Coordinator to improve home/school connections 
● Play to Project based learning  
● Ensure we heavily moderate while moving to the Learning Progression Framework.  

 



 

St Mary’s Catholic School: Analysis of Variance of Mathematics Targets 
November 2019 

Focus: 
 

Mathematics 

 
Aim: 

 
To increase the number of students achieving ‘At’ or ‘Above’ the National Standard for Mathematics 
 

 
Strategic Objectives: 

 
● All students are able to access the New Zealand Curriculum as evidenced by progress and achievement in relation to 

the National Standard 
  

● Maori and Pasifika students are engaged in their learning and are achieving educational success, with pride in their 
unique identity, language and culture and where Whanau are supporting their children’s learning. 

 Annual Mathematics Objective and Aim (2019): 
 
To increase the number of students achieving at or above the National Standard in Mathematics. 
To have 95% of all students achieving ‘At’ or ‘Above’ the National Standard for Mathematics. 
 

Baseline Data: End of 2018 
 
(Targets for 2019) 

At the end of 2018: 
90% of our students were performing ‘At’ or ‘Above’ the National Standard. In 2017 it was 93%.  
10% of our students were at risk of underachievement.  
 
84% of our Maori students (last year 93%) and 81% (last year 90%) of our Pacific Island students were performing ‘At’ or ‘Above’ the 
National Standard. 
 
92% of males (last year 94%) and 87% of females (last year 93%) were performing at or above the National Standard. 
 
98% of our Filipino students (last year 93%) and 97% of our Indian students (last year 89%) were achieving ‘At’ or ‘Above’ the National 
Standard. 
 
 
Annual Mathematics Targets (2019): 



To sustain or increase the number of students achieving at or above the Expected Curriculum Level in Mathematics. 
To have 95% or more of all students achieving ‘At’ or ‘Above’ the Expected Curriculum Level for Mathematics. 
 
Target Groups: 

● Year 2:   4 students of which none are Maori and 1 is Pasifika 
● Year 3:   9 students of which 5 are Maori and 1 are Pasifika 
● Year 4:   2 students of which none are Maori or Pasifika 
● Year 5:   3 students of which 1 are Maori and none are Pasifika 
● Year 6:   16 students of which 5 are Maori and none are Pasifika 

Outcomes for 2019 based on 
end of year data. What 
happened?  

Mathematics Baseline Data (from Nov 2019): 
 
At present 90% of our students are performing ‘At’ or ‘Above’ the Expected Curriculum Level (2017 93%, 2018 90%).  
10% of our students are at risk of underachievement.  
 
83% of our Maori students (2017 93%, 2018 84%) and 91% (2017 90%, 2018 81%) of our Pacific Island students are performing ‘At’ or 
‘Above’ the Expected Curriculum Level. 
 
91% of males (2017 94%, 2018 92%) and 89% of females (2017 93%, 2018 87%) are performing at or above the Expected Curriculum 
Level. 
 
97% of our Filipino students (2017 93%, 2018 98%) and 100% of our Indian students (2017 89%, 2018 97%) are achieving ‘At’ or ‘Above’ 
the Expected Curriculum Level. 
 
Currently in Maths the groups of greatest need are our Year 4 group at 77% achievement (Yr 3 in 2019) and our Year 6 group 87% 
achievement (Yr 5 in 2019).  

Goals for 2020: To sustain or increase the number of students achieving at or above the Expected Curriculum Level in Mathematics. 
To have 92% or more of all students achieving ‘At’ or ‘Above’ the Expected Curriculum Level for Mathematics. 

Targets for 2019 (from End of 
2018 data) 

To have the following students who are achieving below and well below the National Standard in Mathematics make accelerated 
progress and achieve ‘At’ or ‘Above’ the National Standard by the end of 2019. 
 

● Year 2:   1 student of which none are Maori or Pasifika 
● Year 3:   0 students of which none are Maori or Pasifika 
● Year 4:   19 students of which 6 are Maori and 2 are Pasifika 
● Year 5:   3 students of which none are Maori and none are Pasifika 
● Year 6:   9 students of which 2 are Maori and none are Pasifika 



Focus areas of Action for 2019 Outcomes (What happened in 2019?) Reason for the Variance (Why did it 
happen in 2019?) 

Evaluation: Where to next? For 2020 action plan  

ALiM 
➢ Confirm whether or 

not we will do ALiM in 
2019.  

➢ Select target groups of 
students who are 
achieving just below 
the National Standard 
for Maths. 

➢ ALiM Cohort 1 
students reporting 

➢ ALiM Cohort 2 
students reporting 

Term 2 
ALiM decision: will do 1 round of ALiM in Term 3 with 
a focus on front loading.  
 
Term 3 
ALiM implemented in all teams across the school this 
term for a 6 week period: 

● Each team has their own focus inquiry. 
● Planning completed collaboratively in 

teaching teams.  
● Target groups (appx 4 students) within 

each class - children who are ‘just below’ 
and need an extra boost to meet expected 
levels.  

● 4x 15 min target sessions each week as 
added extra to usual Maths time.  

● Assessment against numeracy stages, 
curriculum level and Maths Dispositions 
completed at the beginning and end of the 
ALiM program.  

Accelerated learning programmes 
have all run successfully this year 
within teams, with focuses that 
were relevant to their target 
children.  
 
 

Key Goal: to accelerate the learning of students 
achieving below the Expected Curriculum Level. 
How? 

● ALiM in Term 3 - a mini team inquiry where 
each teacher targets 4 students JUST below 
the Expected Curriculum Level in an area 
that they believe will accelerate their 
learning.  

● Teams collaboratively identify, track and 
refine teaching/learning practices for target 
students. Goals set every 5 weeks. 

Teaching as Inquiry - 
collaborative practice 
➢ Teachers at all year 

levels to work 
collaboratively to meet 
the needs of the 
students in their class - 
with a particular focus 
on our priority and at 
risk learners. 

➢ Continue with 
discussions around 
best practice in Maths 
and Maths pedagogy - 
all the work done Te 
Toi Tupu PD over the 
past 3 years. 

Term 1: 
Teaching as inquiry (TAI) Google slides all set up by 
each team, with beginning of year data inputted and 
AT risk learners identified. For years 3-6 this includes 
results from PAT Maths test completed in week 3 of 
this term.  
 
Overarching TAI focus for all teams will be ‘How to 
support our children to be better agents of their 
learning?’ as a follow up from the recommendations 
ERO made after their visit last year.  
 
As part of this, team leaders have been 
collaboratively developing child speak math goals that 
show progressions across levels. The aim is for these 
to be in child speak, displayed on the wall in each 
class, added onto EDUCA portfolios, and to connect 
three forms of assessment data (PACT, Numeracy 
Stages & New Zealand Curriculum).  
 
Term 2: 
Visible Learning TAI focus progress made over Term 
2: 
Add/Sub & Mult/Div visual poster drafts trialled over 
weeks 1-6 in each team. 
Staff meeting regarding feedback on these visible 
learning displays.  
Constructive Feedback from this meeting included: 

At risk students were monitored 
closely throughout the year 
within teams.  

Our professional development 
shifted from the original aim of 
best practice in Maths and 
Maths pedagogy towards visible 
learning. This was a result of 
feedback we received from our 
ERO review, whereby visible 
learning became a major 
school-wide inquiry across all 
main learning areas in order to 
support our children with being 
able to set goals, identify how 
they will achieve them and then 
reflect on their progress towards 
them.  

Leadership, Teacher & Student Focus - 
Visible Learning 
Key Goal: For visible learning displays to be 
effectively implemented in classrooms for both 
students and teachers.  
How? 

● Visible learning displays in each classroom 
(or collaborative space).  

● Teachers increasing capability in how to 
conference with students effectively - team 
reflective discussions & staff meetings. 

● Student-led conferences built around the 
goals they are working on/have achieved.  

● ‘I can’ goals linked to Educa. 
● Children writing their own reflective Educa 

posts linked to goals.  
● Teachers writing group learning stories 

linked to student goals.  
● Workshops built around student goals.  



● Knowledge tests do not use the same 
wording as the child speak goals on the 
posters 

● There are lots of child speak goals for each 
set - for some children (particularly 
juniors) this could be overwhelming and 
confusing.  

● Not very visually pleasing 
 
Next steps for our Visible Learning TAI are… 

● Develop a visually pleasing & interactive 
way to to present these posters (like the 
reading rocket approach) - Race track idea.  

● Simplify the goals to only include the most 
important ones at each set (particularly for 
the junior levels). 

● Re-evaluate our knowledge tests and see if 
we can design new tests that align to the 
child speak goals on these posters (for 
higher levels).  

 
Term 3: 
Teaching teams continuing to track priority learner 
progress every 5 weeks and have ongoing discussions 
to reflect and refine our teaching practice to support 
learning needs.  
 
ALiM structured as a mini maths inquiry within 
teaching teams. The focuses for each team are: 

● Kakano: How can front-loading increase 
the confidence and progress in our 
learners?  

● Manuka: How can we support children to 
identify and communicate maths during 
play-based activities? 

● Kahikatea: How can we fill the number 
knowledge gaps that our children are 
showing whilst also supporting them to 
understand what word problems are 
asking them to do? 

● Totora: How can we use gamification to 
improve mathematical knowledge? 

 
Term 4: 
Visible Learning: 
Feedback from Term 2 has been actioned: 

● Have added a theme - Maths toolbox.  
● Have condensed the amount of goals and 

improved wording for child-speak.  
● Have integrated strand so it is not just a 

number focus - this makes it more suited 
to Play and Project-based learning.  

● Has been linked to NZC and the Learner 
Progression Framework - which may be 

● Each teacher having a ‘critical thinking 
buddy’ in a different year level to do 
observations, have reflective discussions, 
and see progressions within school - linked 
to the appraisal system.  

● Visible learning goals evident in team 
planning.  

 

Leadership & Teacher Focus - PACT 
Key Goal: To increase consistency of teacher 
judgements in relation to PACT - which is 
becoming our main assessment tool.  
How? 

● Staff meetings formed around unpacking 
what the big concepts and sets within the 
Learner Progression Framework look like in 
action.  

● School-wide moderation. 
● Developing consistent ways of documenting 

evidence of learning (ie anecdotal notes 
linked to planning, learning stories on Educa 
etc).  

● Having Learner Progression Framework 
concepts clearly linked into team planning.  

● Each teacher having a ‘critical thinking 
buddy’ in a different year level to do 
observations, have reflective discussions, 
and see progressions within school - linked 
to the appraisal system.  



becoming a focus for 2020.  
Our next step with this is to link the child-speak goals 
to EDUCA so children can tag them themselves.  

 

Student Online Resource 
Professional Development 
➢ Renew subscription to 

Maths Whizz for 2019 
(years 3-6) 

➢ Math Whizz school 
wide recognition of 
progressions.  

 

Term 1: 
Math Whizz has been renewed for all students 
between years 3-6. All students have completed initial 
assessment, parents have been informed, and it is 
included in our maths programmes.  
 
Math Whizz Educators visited our school to 
re-introduce the tool to students.  
 
Math Whizz Educators ran a staff meeting to ensure 
all staff knew how to use this tool effectively and how 
to navigate the teacher site.  
 
Term 2: 
Math Whizz being used from year 3-6 both in class 
and at home. Teachers are responsible for monitoring 
and encouraging their own class.  
 
Term 3: 
Math Whizz being used from year 3-6 both in class 
and at home. Teachers are responsible for monitoring 
and encouraging their own class.  

● Analysis of usage and progressions across 
year 3-6 classes completed (June). 
Majority of our classes have an effective 
average amount of usage and 
progressions.  

 
Term 4: 
Analysis of Math Whizz usage throughout 2019 
Maths Whizz Analysis 
Decision to continue in 2020 with some of the Ngati 
Whakaue funding.  

 
 

Math Whizz was used effectively 
by all Year 3-6 students 
throughout the year and was 
evidently being used both at 
home and at school to support 
their learning in Mathematics. 
Trends with the connection 
between progressions made per 
week and the increase in their 
math age is evident, so we have 
decided to continue with this 
subscription for the next 3 years. 
 
We also found that twinkl and 
wilkie way have great resources 
to support teachers with 
planning & teaching, that as a 
result benefit students. These 
subscriptions were bought half 
way through 2019 and will 
continue for 2020.  
 
 
 

Teachers, Students & Parent Focus - 
Assisted Learning Tools & Events 
Key Goal: For teachers, students and parents to 
have easy access to a variety of learning tools & 
activities to support academic achievement in 
Mathematics. 
How? 

● Renew Math Whizz subscription 
● Parent meeting to share ideas of how to 

help children with maths at home / how to 
use math whizz.  

● Twinkl and Wilkie Way subscription 
renewals.  

Equipment 
● Teachers to let maths 

equipment so that the 
essential resources can 
be purchased in the 
beginning of 2019 - 
new staff may need 

Term 1: 
All classrooms have some math equipment in their 
rooms. No extra equipment has been purchased at 
start of 2019.  
 
Term 3: 
During staff meeting, teams discussed which Maths 
equipment is the most effective for the Mathematical 
concepts taught at their level. We then used a 
collaborative Google Sheet to highlight what 
equipment each team has enough of and what they 

Discussions around best maths 
practice and what maths 
equipment best fits these concepts. 
Teams checked in with what 
resources they had and what they 
needed, so purchases were then 
made. All teams now feel like they 
are well equipped with math 

Teachers, Students & Parent Focus - 
Assisted Learning Tools & Events 
Key Goal: For teachers, students and parents to 
have easy access to a variety of learning tools & 
activities to support academic achievement in 
Mathematics. 

https://docs.google.com/document/d/16IDoFFPqHlSrYMX7EvGBxERQANKaWKJXWcUGRHaOnjM/edit?usp=sharing


things judging on what 
they have in their 
classes. 

need more of.  
● Our next step with this is to source the 

equipment that each team still needs - this 
may either be by finding in another class 
who don’t need it or by purchasing some 
more.  

 
Some Pearson textbooks purchased for seniors as 
they did not have enough for each teacher.  
 
Term 4: 
Some basic maths equipment has been purchased for 
Totora, Kahikatea and Manuka teams - as per 
requested in Term 3 staff meeting.  

resources. We will repeat this in 
2020.  

● Teachers to indicate any equipment they 
need us to purchase with the Math budget 
at the start of 2020.  

 

Rotomaths 
● Senior school teachers 

to select a year 5 and 6 
team to represent St 
Mary’s School at 
Rotomaths 
competition. 

Term 3: 
2 Rotomaths teams competed in the competition on 
the 3rd of September.  
 
Practises were held throughout the term over 
lunchtimes (1 per week and then an increase to 2 per 
week in the 2 weeks beforehand). 
 
Both teams( one year 5 and one year 6 team) 
represented our school exceptionally and came 4th in 
the competition.  
 
One issue we found was that some children chosen 
did not want to do it and were letting their team 
down by not attending practises, or they just did not 
want to give up their lunchtimes because they have 
other commitments on (ie sport or music practise). 
We ended up shoulder tapping children who we knew 
would commit instead, to overcome this barrier.  
 
An Idea for Next Year: 

● Senior teachers to promote the 
competition to all senior students to see 
which children are interested (and 
shoulder tap those who they think will be 
good at it). We could either hold a 
competition to see which students work 
well together and can solve the logic & 
maths based problems, or just hand pick 
teams from those who indicated interest 
by using our own knowledge of each 
student.  

● See if we could have some practises during 
school time or before/after school.  

Rotomaths was attended - 2 teams 
entered. Issues were encountered 
in regards to student motivation to 
participate, which was potentially a 
result of: 

● Lunchtime practises when 
these students all had very 
busy lunchtimes with other 
commitments on top of 
this. 

● Teachers selecting students 
rather than opting in.  

Ideas are in place for how to 
increase student motivation for 
2020.  

Teachers, Students & Parent Focus - 
Assisted Learning Tools & Events 
Key Goal: For teachers, students and parents to 
have easy access to a variety of learning tools & 
activities to support academic achievement in 
Mathematics. 

● Rotomaths - 1x year 5 and 1x year 6 team 
entered into the annual competition. 
Children to indicate if interested then 
choose top students from there. Practices 
during class time rather than lunch time.  

Maths Week Term 3: 
Maths Week planning time allocated into staff 
meeting the week prior.  

Maths week was promoted and run 
effectively both through teams and 

Teachers, Students & Parent Focus - 
Assisted Learning Tools & Events 



● School Wide Maths 
Week - Promoted 
within the school and 
maths challenges set 
throughout the week. 
Winners announced at 
assembly. 

● Teams to plan for own 
maths activities / 
challenges to complete 
within their own 
teams.  Prizes to be 
allocated to each team 
(and safes). 

● Teachers all had access to the resources on 
the national maths week website.  

 
Maths Week was promoted within each team.  

● Daily challenges for their classes with 
prizes. Some classes had daily prizes for 
children that got the question correct, 
others had activity based rewards at the 
end of the week that were in relation to 
how many challenges each child answered 
throughout the week.  

● Individual and team based challenges.  
 
Whole School Maths Challenge in our Assembly at the 
end of the week.  

● Run by our House Leaders to integrate 
house spirit.  

● Mini challenges targeted for each year 
level, including a teacher event.  

school wide (house events).  Key Goal: For teachers, students and parents to 
have easy access to a variety of learning tools & 
activities to support academic achievement in 
Mathematics. 

● Maths Week - school wide competitions and 
within team competitions.  

Maths Curriculum Team 
➢ Maths Team to meet at 

least once a term to 
discuss progress of 
priority learners, 
professional 
development and 
observations. 

➢ Schoolwide maths data 
collated and reported 
on to the BoT.  Also 
shared with staff to 
inform inquiries.  Mid 
Year and End of Year. 

Term 1: 
Acting Maths curriculum leader appointed.  
 
Term 2: 
Maths Curriculum team formed 
 
Term 3: 
Mid Year Maths data collated and shared with staff 
and the BOT. Results are improved from last year and 
we are on track to meet our targets by the end of the 
year.  
 
Term 4: 
Maths Curriculum team meeting in T4: 

- Reflecting on 2019 
- Discussions around how to use budget for 

2020 
- PD ideas for 2020 
- Link to minutes 

Maths curriculum anticipated 
planners have been created (linked 
to PACT) and stored in a 
school-wide team drive for teachers 
to access to support planning, 
teaching & assessing.  
 
Maths team had some meetings 
throughout the year, however 
probably not enough. In 2020 the 
maths team will meet more 
regularly and will have a big focus 
on ALiM and bringing maths into 
Learning Through Play/Projects.  
 
Mid year and End of year reporting 
data to the BoT used as a basis for 
team inquiries and shifts in practice. 
 

Leadership, Teacher and Student Focus - 
Student Agency & Authentic Learning 
Key Goal: to improve teaching and learning 
practices to enhance student agency and authentic 
learning by continuing to inquire into ‘Learning 
through Play’ and ‘Project-based learning’. 
How? 

● Senior Leadership and Teaching Teams to 
collaboratively continue inquiring into these 
pedagogical approaches.  

● Each teacher having a ‘critical thinking 
buddy’ in a different year level to do 
observations, have reflective discussions, 
and see progressions within school - linked 
to the appraisal system.  

● Maths Curriculum Team to look into using 
some of our budget for PD within this area & 
painting some interactive Math-based 
games on cobbled areas outside.  

● Staff meetings to share ideas of 
provocations & projects linked into Maths 

https://drive.google.com/open?id=10ep_7V4VJWexk0hGyELu1aNxNhaSj_YSTLx_VQK9eMc


concepts and to also increase teacher 
capability in quickly identifying and 
capturing Maths happening within Play or 
Projects.  

Culturally Responsive Practice 
● To improve 

Home-School 
Partnership of families 
of Targeted Students. 

Term 1: 
Target students have been identified in each team.  
 
Assessment schedules for each team have been 
created - including expectation of monitoring 
progress and meeting with parents of target students 
every 5 weeks (mid and end of each term). 
 
Term 2: 
Student Led Conferences held at the start of the term 
to share learning goals with whanau and discuss next 
steps, what our progressions look like, and how they 
can help at home.  
 
Teachers responsible for meeting with whanau of 
their priority learners again at the end of the term to 
update on progress made and identify next steps 
collaboratively.  
 
Term 3: 
Teachers continue to communicate with whanau of 
their priority learners throughout the term.  
 
ALiM and Maths Week encouraged extra 
communication with whanau through things such 
as… 

● Promoting Maths on EDUCA 
● Some teams sent home information packs 

about how we can support positive Math 
mindsets in our children.  

Home-school partnerships were 
supported effectively by teams and 
classroom teachers. EDUCA proved 
to be a useful tool in strengthening 
these partnerships through the use 
of digital technologies along with 
giving students more agency with 
what they communicated with their 
whanau.  
 
Student-led conferences, parent 
interviews and learning 
celebrations were all used 
effectively to involve whanau of all 
students in their learning.  
 

Teacher, Student and Parent Focus - 
Culturally Responsive Practice & 
Engagement with Whanau 
Key Goal: to improve the home-school partnership 
of all families, particularly our target students.  
How? 

● Teachers to have regular meetings with 
parents of target students.  

● Student-led conferences.  
● Parent Interviews 
● Parent meeting to share ideas of how to 

help children with maths at home / how to 
use math whizz.  

 


